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Contact Details 

ADDRESS 
260 Albert Street 
Sebastopol, VIC, 3356 

PRINCIPAL Peter Fahey & Garth Kydd 

PARISH PRIEST Father Kevin Maloney 

SCHOOL ADVISORY  
COUNCIL CHAIR 

N/A 

TELEPHONE (03) 53357280 

EMAIL principal@sjsebastopol.catholic.edu.au 

WEBSITE 
https://www.sjsebastopol.catholic.edu.au/ 
 

E NUMBER E2057 

 

 

Minimum Standards Attestation 

We, Peter Fahey & Garth Kydd attest that St James’ Parish School is compliant with: 

¶ All of the requirements for the minimum standards and other requirements for the registration of 

schools as specified in the Education and Training Reform Act 2006 (Vic) and the Education and 

Training Reform Regulations 2017 (Vic), except where the school has been granted an exemption 

from any of these requirements by the VRQA 

¶ Australian Government accountability requirements related to the 2019 school year under the 

Australian Education Act 2013 (Cth) and the Australian Education Regulations 2013 (Cth)  

¶ The Child Safe Standards prescribed in Ministerial Order No.870 – Child Safe Standards, Managing 

Risk of Child Abuse in School. 

April 23, 2020 

 

 

https://www.sjsebastopol.catholic.edu.au/
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Our School Vision 

‘Transforming lives through learning’ 
 

What is the purpose of a school? Is it to provide a rigorous academic education that prepares the most capable 
adolescents for college? To train youth for a slot in the labour market? To create citizens capable of responsible 
participation in a democratic society? To enable those most disadvantaged by hierarchal structures of race, 
class or language to transcend those barriers? These are some of the questions which have been debated 
across time and cultures. Is there a single answer or maybe it is a combination of all? One realisation is 
apparent, our world is more volatile, uncertain, complex and ambiguous (VUCA) than it was when the current 
education model was initiated. If the current and future generations wellbeing is a priority, then we must 
redesign the educational experience for the complexities of today and possibilities of tomorrow. We need to 
expect different and not less. The continuation of standardisation and quick fix trends in education must be 
replaced with research based practise. This in turn must be translated by highly skilled educators into our 
mainstream schools ensuring an equality of education for all. Any less will exacerbate and reproduce existing 
demographic, race and access inequalities in education. Pope Francis makes a similar comparison in regards to 
environmental change when he writes in Laudato Si, 
 
“Doomsday predictions can no longer be met with irony or disdain. We may well be leaving to coming 
generations debris, desolation and filth. The pace of consumption, waste and environmental change has so 
stretched the planet’s capacity that our contemporary lifestyle, unsustainable as it is, can only precipitate 
catastrophes, such as those which even now periodically occur in different areas of the world.” 
 
Most people before the turn of the 20th century accepted as fact that intelligence was largely inherited and 
fixed at birth. Whatever rank you came into the world, was where you would spend the rest of your life. 
Therefore, during the Industrial Age, either manual skills or surface knowledge (basic rules, facts and ideas) 
were the determinants of continued schooling or joining the work force. From this perspective the goal of 
education was, and little has changed, to expediently slot each child into his or her rightful place by use of 
standardisation.  
 
The standardised structures that select and sort students into categories are still highly visible in classrooms 
today. Features of this model include, grouping and sorting children by age or ability, streaming and 
determining success through ‘surface’ achievement. What drives this filtering model is not learning, but rather 
time and the imperative to cover whatever ‘surface' knowledge has been allotted to each block. As an assembly 
line, children still systematically move from topic to topic, year level to year level and those who meet a narrow 
set of criteria are funnelled out the other end. Those who are not achieving at the standardised rate are either 
withdrawn or intervened.  
 
As confusing as it appears, it is also commonly recognised that children enter school with vastly different 
background knowledge, skills, experiences, characteristics and dispositions. Yet, success is still measured by 
student achievement of the same outcomes, over the same time period, even if the starting line is so far apart.  
Alarmingly, it must be assumed that the 150 year old myth ‘intelligence as fixed’ is still alive and well in our 
educational institution. 
 
At St James’ we recognise diversity of background and believe all children are capable of significant growth 
over time. Diversity is celebrated and recognised by our educators as the starting point of a 
transformational lifelong learning journey. The learning process entails more than simply adding 
information into a container (your mind). Transformation is a qualitative shift in meaning making, including 
transcending our diverse and previous patterns of making sense of the world. Through a sense of belonging, 
relationships, effort and attention to models of excellence, we encounter opportunities to develop new 
capabilities, much like the growth of the rings of a tree over time. 
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School Overview 

Our core values are deeply engrained in our culture. They guide our mission and methodology for learning 
over time.                                                   
 

Excellence              Service          Relationships 
                                                                                   Better Me            Better You          Better Us 

 
As we make sense of the world around us, our worth transforms from being the best in the world to being 
the best for the world. As a Catholic Parish School, with Christ as our Light, our mission is to, ‘Transform 
lives through learning’. Essential to this mission is a sense of inclusion and belonging. Where there is 
isolation, we enable voice, to be a responsible and contributing citizen. We maintain a culture of possibility, 
service and relationships, rather than one of deficiencies, fear of failure, blame or despair. This culture is 
minded and nurtured by our Community Team. Those representatives in the school community whom 
volunteer to lead significant events and provide a feedback loop between need, action and response. We 
are all guided by Philippians 4:8; 
 

Whatever is true 
Whatever is noble 
Whatever is right 
Whatever is pure 

Whatever is lovely 
Whatever is admirable 

If anything is excellent or praiseworthy- 
Think about such things. 

 
Learning is wondrous, possibility filled and complex. The research regarding epigenetics confirms the 
necessity for consistency and alignment of mission across the entire school environment. As such we use 
the emerging fields of Educational Neuroscience and The Science of Learning to inform our methodology 
and enable designed research-practise translation. Our methodology aligns the principles of ‘deep’ learning 
and content with the trajectory of learning; surface knowledge to deep analysis to conceptual 
understanding.  
 
Our methodology is operationalised through an Agile Systems Design. There are three systems for student 
learning in the design as well as a strategic response to times of chaos and disorder. Central to the design is 
neuroplasticity which explains the change in neural pathways and synapses that occurs due to factors, like 
background knowledge, stress, anxiety, behaviour, environment, or neural processes. During such changes, 
the brain engages in synaptic pruning, deleting the neural connections that are no longer necessary or 
useful, and strengthening the necessary ones for deep learning. 
 
Digital technologies are used to both support and facilitate deep learning. Hardware includes Chrome-books 
and iPads which enable access to online curriculum modules, books, robotics, coding and a broad range of 
software inputs. We take advantage of the ecological connection available in our natural outdoor spaces 
filled with bird life, mini-beasts, chickens, guinea-pigs and a variety of flora. The accessibility to this Primary 
Knowledge context is a necessity in a city with an emerging reduction of green space. 
 
All learning content, skills and capabilities are drawn from the Victorian Curriculum Foundation-10. This 
includes vital knowledge and skills needed to be both literate and numerate combined with the depth of 
content, curiosity and wonderings from languages, humanities, physical education, arts and science. Our 
educators design project based learning experiences which align both aspects of the curriculum resulting in 
engaged, collaborative, purposeful learning. Importantly, both the arts, performing and visual as well as 
physical education enhance the learning experience. These subject areas are both part of the regular 
curriculum and children can access further enrichment by specialists who are onsite weekly. Further 
additional opportunities include inter-school sports, tournaments, excursions, incursions and camps.  
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St James’ school community is proud of the hard work and expertise of our educators. Partnerships with 
Melbourne, Deakin and Victoria Universities has enabled staff to deepen their understanding of learning to 
become masterful in designing the learning environment so that learning intentions and supports are 
transparent and wellbeing is enacted. The Agile Systems Design model for learning has been both nationally 
and internationally recognised with visitors from as far away as Sweden, UK, and New Zealand. All staff are 
involved in ongoing research regarding; play-based learning, attachment, neuroscience, literacy and numeracy, 
ecological grounds development, leadership and religious accreditation. 
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Principal’s Report 

The rapid growth of globalisation, information technology and the changing environmental contexts are all 
working to take our schools into a complex world. This complex space is interconnected, interdependent, 
nonlinear and more volatile. Over the past few decades an acronym has emerged to describe the internal and 
external conditions within this space VUCA (Ambiguous, Uncertain, Volatile, Complex).  
 
St James’ Leadership continues to recognise the enormous complexity and need to redesign our systems and 
practices. We continue to embrace VUCA, enabling our students and educators the mindset, systems and agile 
strategies to face the ever increasing challenges of the 21st century. 
 
We recognise: 
Uncertainty: Is the inability to know everything fully. This uncertainty is derived from the large number of 
properties connecting within the complex spaces. The non-linear interactions and the ability to adapt to local 
events as they evolve over time. In these complex spaces the future emerges. The outcome of an emergent 
process cannot be known beforehand and trying to compute the actual details and define a single scenario future 
is a lost endeavour. In a complex space where uncertainty is pervasive, our traditional risk based analysis of the 
future breaks down. We have responded to this by activating the design process: empathise, prototype and 
experiment into micro-projects. 
 
Complexity: This involves both interconnectivity and interdependence. The non-linear interactions and 
interdependence within complex spaces renders our capacity to have control through direct interventions limited. 
In complex spaces we cannot always know what the outcome to our interventions will be due to these non-linear 
interactions and interdependencies. Thus, our ability to directly align our design specifications towards some 
desired cause and effect future goal is very much limited and our proposed interventions can become inhibiting 
and debilitating. The main response is the design of the environment where all systems: Simple, Complicated and 
Complex are present processing both predictable and unpredictable challenges and tensions which emerge. In this 
way we can constructively align strategies with challenges and also develop capabilities which enable contextual 
wellbeing for both educators and students. 
 
Ambiguity: Is the quality of being open to more than one interpretation. As our school environment becomes 
more complex, cause and effect, and linear descriptions become too simplistic as ambiguity arises. This is due to 
the maintenance of a mechanistic model and subsequent lack of capabilities - informational and transformational, 
to explain the observed phenomena. Resolving ambiguity means understanding the context in which events takes 
place. It requires knowledge of systems both properties and design specifications and the design process to see 
the interconnections and gain more complex perspectives. 
 
This year we have continued to formalise our Systems for Learning. These respond to the ever changing challenges 
(VUCA) we encounter in our complex lives. Systems for Learning combines the Trajectory of Learning and Systems 
for sense-making. Below is an outline of each system which resonates throughout the organisation. 
 
Complex System 
In a complex system, the key is to stay away from making any causal conclusions. Our brains though are naturally 
drawn to linear cause and effect. Instead we want to resist the pull and understand as much as we can about the 
challenge as possible. We are gathering data about the present about what’s going on in the ecology, ideas that 
open up new possibilities, ideas that are stories unattached to particular solutions. This is a rich picture of the now 
in which we seek to understand in as full a way as possible what is going on today. We want to know as much as 
we can about now (Divergent thinking). 
 
 
 
This is the system of emergence. Contexts characterised by the VUCA (Volatile, unpredictable, Complex, 
Adaptable) interrelated and nonlinear relationships. The relationship between variables is in constant flux and can 
only be known in retrospect. Patterns begin to emerge by looking at the present empathising and defining. 
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Underlying the complexity of the present are a series of patterns, ones we tend to be blind (bias/heuristics) to. The 
hardest part of this system is to prevent ourselves from racing along to a solution as soon as we have looked at a 
problem. This system uses a process which enables the use of fast feedback cycles. Empathise: Understand the 
current reality. What are the challenges? Who is in the current space? What are the opportunities? Define: 
Synthesise the data and identify emerging patterns. Consider trends and possibilities. Ideate: Make some choices. 
Culling our ideas down to a manageable number. 
 
Complicated System 

As in the Simple System, stable, ordered patterns exist between cause and effect but here they are not fully 
understood. Research is needed to clarify and define the most effective strategy or response. This requires deep 
thinking and analysis. The term ‘good practice’ differs from ‘best practice’ in that there may be a number of 
acceptable options. In this System our goal is to differentiate the similarities and differences with others, to 
analyse the variables and identify the most relevant. Processes and procedures are repeatable and scalable but 
predictable outcomes must be uncovered. This requires possibility thinking and seeing our peers through the eyes 
of abundance. Too long living without this system and we make judgements of success or failure based on whether 
things go just as we predicted they would. If they do not we blame the procedure or ourselves to be flawed, we 
begin to hide our identity and ‘look good at all costs’ or ‘Win, at all costs’. We do not tend to wonder whether our 
basic assumptions about the predictability of the world is flawed. Working in the complicated space is filled with 
analysis, scenarios and strategies. Safe-to-fail prototyping are ideal in this system. 

Simple System 
In this System, cause and effect relationships are mostly linear, empirical and of best practice. The stages of 
Surface Learning: Unistructural and Multi structural ideas, skills and knowledge is central for this system as is the 
ongoing practice of skills to automaticity. The use of online designed modules are highly effective combined with 
interleaving and spacing of content knowledge and facts.  Targets, skills and resources are readily known making 
low stakes risk taking. Models have been researched and data collected. There is little ambiguity or uncertainty. 
There is no need for further research or experimentation. There is no need to consult an expert. Standard 
protocols and best practices are embedded, self-evident and transparent to all. Checklists are of prime importance 
as well as timetables. This system provides a high level of stability and predictability. Engagement with larger 
groups of students can occur efficiently providing that background knowledge is consistent. 
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Catholic School Culture 

Goals and Intended Outcomes and Achievements 

ʎ To connect a welcoming, inclusive and contemporary Catholic school identity. 

This year we had 30 new students transition into Discovery. The transition program continues to be a calming and 
informative process during this significant time in a family’s life. The new students transition began in Term 4 as they 
participated in 3 transition times from midway through the Term. The children experienced a longer period at school 
with new friends and their teachers on each occasion. On the final transition period all students throughout the 
school participated in a half day transition. 
 
Similarly, the Year 5 students experienced a day of secondary school at Damascus, St Patrick’s and Loreto Colleges. 
Students in Year 6 spend a day in Term 4 at the Secondary school they will be attending the following year. Extra 
transition days were available and some students took up this offer. 
 
St James’ Community Playgroup continued to operate each Tuesday from 9.00am until 11.00am. Our  playgroup is 
coordinated by Jacqui Jarvis and Carmen West. The playgroup attracted around 40 babies, toddlers, preschoolers 
and their families, where they met, chatted, shared a cuppa and joined in some wonderful educational play activities. 
 
Thanks to our staff who worked alongside the Parish lead Sacramental Team. This year we had 12 children in Years 
3 and 4, celebrate the sacraments of Confirmation, Eucharist and Reconciliation. Students in Year 3 celebrated 
Confirmation in Term 3. Children in Year 4 celebrated the sacrament of Reconciliation in Term 1 and Eucharist in 
Term 2.  
 
Children from across all learning communities participated and facilitated school liturgies and masses throughout 
the year. These included masses to celebrate the beginning of the school year, Ash Wednesday, St James’ Feast Day 
and end of year mass. We also celebrated school led liturgies to mark special events such as Mother’s Day, Father’s 
Day, Stations of the Cross and Advent.  
 
The school choir led the singing at significant celebrations, masses and liturgies throughout the school year. Many 
students participated in the school choir with up to 25 students on some occasions. 
 
In the weeks leading up to Easter and the end of first term, Leadership children prepared to lead the school through 
the Stations of the Cross. Children retold the story through freeze frames, while others narrated and shared prayers 
relating to the freeze frame. 
 
 

VALUE ADDED 

This year the community donated time, money or non-perishables to those less fortunate. The students co-

ordinated, organised and collected for the St Vincent de Paul Winter Appeal, Socktober and the ANZAC appeal. 

Project Compassion is Caritas Australia’s annual Lenten fundraising and awareness-raising appeal. Each 

Learning community contributed to their individual compassion box donating money on behalf of themselves and 

families. This appeal was one of our Mini Vinnie groups major projects. Their School Disco raised $250.  

 

The school choir has continued to flourish under the guidance of Rebecca Ryan, Carmen Morris and Martin 

Thomson. Each fortnight the choir practices with up to 30 students attending. The choir has added another 

element of connection and commitment to our parish and community celebrations, much to the joy of our local and 

wider community. They sing at our school liturgies and also at the Parish, school led Masses & Sacramental 

celebrations. 
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Staff have participated in professional development throughout the year with support and resources provided by 

the Catholic Education Office, Religious Education staff. Which includes work around the Enhancing Catholic 

Schools Identity Project, in particular becoming a dialogue school. Andrea Dillon & Claire Lay have supported the 

staff to engage with the new Awakenings Curriculum, with a focus on Themes being interwoven into all areas of 

school life.  The school has also been supported by Vin Dillon who represents our Parish Priest Fr. Kevin 

Maloney. 
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Community Engagement 

Goals and Intended Outcomes and Achievements  

ʎ To promote a school culture which fosters protective, authentic and supportive partnerships between 
students, families and staff. 

The Community Team led our community engagement operations. The team is composed of members of the 
parent community. It is an action team which meets twice per term for the purpose of bringing our families 
together and being an interface between home and school. The community team organised both keystone 
activities such as school picnics, Uniform Shop, &ÁÔÈÅÒȭÓ Day Breakfast, morning teas, meals, pick-ups and drop 
offs as well as pop-up events such as movie nights, shopping trips and other social gatherings.  
 
The Community Team also has a deep understanding of our cultural values and the practices we share. The team 
is not a policy making group or a hierarchal entity. Through a clear focus on community connectedness the team 
enabled both transparency in decision making and clear communication channels. This year the team prototyped 
innovative proposals such as new communication processes and website changes.  Community Team members 
assisted at community events such as sports days, &ÁÔÈÅÒȭÓ Day Breakfast, cook Ins, Soup and Toast Days and 
delivery of meals. Our Community Team introduced a Community Page to our newsletter. As the year 
progressed, over 10 parents with a small business advertised their business logo and contact details. 
 
Students in all Learning Communities represented St *ÁÍÅÓȭ at the local ANZAC Day Ceremony. This year we had 
over 20 children attend the march also laying a wreath at the cenotaph. Leadership students managed the Ȭ0ÏÐÐÙ 
!ÐÐÅÁÌȭ selling both badges and wristbands throughout the school. 
 
The whole school walked down to Yarrow Creek to take part of Clean Up Australia Day. We wore gloves and took 
bags to put the rubbish in. Back at school the students continued followed on with their 5 star sustainable school 
emphasis learning about rubbish, recycling and compost 
 
In both Connecting and Leadership the children were striving to earn their Ȭ!ÃÃÅÓÓ all !ÒÅÁÓȭ lanyard. Each child 
wearing this lanyard has access to all areas of the school when they are accessing their online modules. When a 
child earns the Ȭ!ÃÃÅÓÓ all ÁÒÅÁÓȭ lanyard they are displaying self-regulatory behaviours consistent with our value 
of excellence. Children with the lanyard are often learning through the school in one of the many nooks, reading 
to a Buddy or pursuing a personalised project. 
 
The performing arts group attended a range of activities during the year. In March they attended the Bended 
Knee Festival in Buninyong. They showcased their guitar playing, drums and musical beat to an enthralled 
audience. 
 
The annual Arts Festival was again held towards the end of Term 4. The festival showcased both the visual and 
performing art learning, by the students, throughout the year. The event saw between 400 and 500 people in 
attendance with children performing various acts across multiple stages. The students worked authentically as 
choreographers, dancers, songwriters, musicians, singers, composers, actors and directors. Many visual art 
mediums were used and these pieces were displayed throughout the school. The event culminated with a family 
picnic on the lawn whilst the children and parents entertain the audience with live bands. 

 

 

 

PARENT SATISFACTION 
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Parent satisfaction across all areas of the Insight SRC survey (2019) remained stable at 85-

95%. The Community Engagement Targets for 2019 were met and exceeded. With School 

Improvement and Parent Partnerships scoring in the 97th percentile.  

Working through the process of discussions around the possible selling of land at St James’ 

allowed the Parent community an opportunity to share their voice and clearly articulate what 

the school means to them in line with our values of Excellence (Better me), Service (Better 

you), Relationships (Better us)  

They indicated the importance of connectedness and an environment that engages students in 

Primary Knowledge and Secondary Knowledge.  
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Leadership & Stewardship 

Goals and Intended Outcomes and Achievements 
 

ʎ To enact the ‘Science of Learning, the Craft of Educating’ empowering staff to take full ownership, 
confident they will lead the school toward fulfilling our mission. 

ʎ To develop excellence and quality in senior student leadership. 
 
We continue our research with multiple Universities including Deakin and Melbourne. This year we were excited to 
have Victoria University as a partner. The theme of our partnership is ‘Connecting with Space’ as we endeavour to 
build relationships with the environment and children, educators, families and the broader community. These 
relationships are the way to re-think our actions and how to engage as carers of the land and place where we live. 
A critical part of this work is understanding the history of each place and the Indigenous custodians of each place 
they visit. Walking with the place and finding what calls the children and educators into connection with the place 
is the main practice of the work and contributes to many different relationships the children and educators 
develop with the local community. 
 
Out and About is a significant project partnering with Victoria University. It enables children to engage with the 
STEAM (Science, Technology, Engineering Art and Mathematics) curriculum. Our regular context is the Yarrowee 
Creek. In one experience, children were drawn to the water noticing the ‘sssshhhh’ sound it made, the way it 
smelled, what it looked like as it hit the bigger rocks and the way it felt running through their fingers. Many 
children were initially timid about jumping across smaller parts of the creek; however they took their time and 
watched their peers, finally taking a leap of faith, making it and showing how proud they were. 
 
Our relationship with Deakin University enabled staff to work with Dr Siobhan Casey. Siobhan is an Occupational 
Therapist and facilitated rigorous learning with all staff which includes the foundational skills of; 

ʎ flexibility in thinking 

ʎ oral language 

ʎ comprehension and symbol use 

ʎ social and peer relationships 

ʎ conceptual development 
The mastery of these skills is crucial for the acquisition of learning concepts and academic success. 
 
Our Year 6 students marked their end of Primary school with Passage Presentations. During the presentations 
students in Year 6, with nervousness, excitement and pride, stood before the community and presented evidence 
of growth, from their portfolios, and readiness to move forward in their learning at Secondary school. The 
presentations took place over three nights and culminated in a Graduation ceremony. The Year 5 students are of 
service to those students graduating on the evening, which signifies the beginning of their own final year of 
primary education. 
 
The Year 6 students provided guidance and support as a buddy for each new Discovery child.  Buddies also provide 
a friendly face in the classrooms and on the playground. Each new family to St James' Parish School also has a 
buddy family who welcomed them into the St James' community. Our Buddy families answered any queries and 
provided ongoing support and friendship in a personal and friendly manner. 
 
Partnering with Melbourne, Deakin and Victoria Universities has enabled staff to deepen their understanding of 
the Science of Learning applying these Principles to an Agile Systems Design. This model for learning has been 
both nationally and internationally recognised with visitors from as far away as Sweden, UK, and New Zealand. 
The application of neuroscience, psychology, sociology and educational research has informed the continual 
upending of an outdated model of teaching and enabled informed translation from research to the classroom a 
reality. 
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EXPENDITURE AND TEACHER PARTICIPATION IN PROFESSIONAL LEARNING 

DESCRIPTION OF PL UNDERTAKEN IN 2019 

 
Partnerships with Melbourne, Deakin and Victoria Universities has enabled staff to deepen 
their understanding of learning to become masterful in designing the learning environment so 
that learning intentions and supports are transparent and wellbeing is enacted. The Agile 
Systems Design model for learning has been both nationally and internationally recognised 
with visitors from as far away as Sweden, UK, and New Zealand. All staff are involved in 
ongoing research regarding; play-based learning, attachment, neuroscience, literacy and 
numeracy, ecological grounds development, leadership and religious accreditation. 
All teaching staff completed significant amounts of professional reading and participated in 
weekly professional learning opportunities. Staff at St James’ participated in real time 
professional learning throughout the day. The focus was on building autonomy and collective 
wisdom amongst the staff.  
 
4 x Curriculum Day – Deakin University (ChIPPA training, TORA training) 
Weekly PD – Learning and Research projects, Science of Learning (Jared Cooney Horvath)  
New Awakenings – 2 staff 
Leading for Learning – 2 staff 
Positive Schools Conference 
Reggio Emilia – Melbourne University Forums 
Words in Context – Reading and Language PD 4 staff 
EMU Training – 1 staff 
Reading Recover Training – 1 staff 
 

NUMBER OF TEACHERS WHO PARTICIPATED IN PL in 2019 15 + 8 LSO 

AVERAGE EXPENDITURE PER TEACHER FOR PL $ 860.35 

 

TEACHER SATISFACTION 

 
Recent data around Collective Efficacy and connectedness amongst the staff at St Jamesô mirrored and 
supported the data from the 2019 Insight SRC. Staff are empowered to make autonomous decisions 
informed by both research and professional judgement.  The co-principal model allows for deeper 
engagement across all areas of the school structures, modelling organisational processes and professional 
development for all.  
 
The teacher climate indicator for 2019 Insight SRC survey stated that staff at St Jamesô feels strongly 
supported by the school leadership reaching above the 2019 target of 81% to 83%.  This places the school in 
the top 10% of Victorian schools. 
Staff feels empowered (at 76%) and has a strong sense of ownership (at 88%).  The school improvement 

focus ranks the school in the top 10% of schools in Victoria. 
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Learning & Teaching 

Goals and Intended Outcomes and Achievements  
 

ʎ To connect learning decision making (tactics and strategies) to the Science of Learning Principles. 

Most staff know what it’s like to ask their children a question and receive only blank stares in response. 
“We just went over this yesterday!” the staff member might remark, exasperated by how quickly the 
learning Community seems to have forgotten the material. What’s not clicking? 

 

Part of the dilemma is that our ecology for learning in schools hasn’t always been grounded in the 
Science of Learning, so tasks and Learning Community interactions may not result in children being able 
to retain the desired information. While the internet hosts a wealth of potential lessons that match a 
certain standard or contain a “fun” activity, the constructive alignment and systems to enable Life Long 
Learners require masterful educators. 

 

Our ongoing goal in learning and teaching is to embed the powerful Principles of Learning in order to 
equip teachers with the competencies to be able to take powerful theories from the Science of Learning 
research and infuse them into their day-to-day practice. 

 

There appears to be a ‘cognition gap’ at play when it comes to teaching practice — a gap between the 
direction and depth of attention we as educators think is being experienced by our children and that which 
is actually being attended to and thought about during a designed learning experience. If the Science of 
Learning tells us anything, it is that we should consider more carefully the experiences of learners in light 
of understanding this cognition gap. 

 

Our intention is Staff becoming applied scientists, equipped to think about how their children learn. Staff 
using their understanding of how they themselves learn, to inform the questions they ask of themselves 
and their practice whenever they design for learning. Because human beings can only commit to long-
term memory that which they pay attention to and think about deeply, in the course of planning a task, 
staff — as applied scientists — should incorporate the following high-leverage practices: 

 

Our specific learning and teaching intentions include: 

 

ʎ Discretion around to-be-remembered content, skills, knowledge: While curriculum standards often 
dictate the content to be covered, staff exercise control over what, specifically, children are presented 
with, how it will be presented, and what will subsequently be remembered.  

 

Practical considerations: When making decisions around how to explore learning content, skills and 
knowledge staff ask themselves what do I really want children to retain? When comparing the task or 
project planned with the aligned standards, ask: What do children need to know and be able to do in 
order to satisfy those standards? What do children need to know and be able to do in order to succeed in 
this task or project? What is the constructive alignment between the two? 

 

ʎ Direction of student attention: Attention is a finite resource. If the ‘bells and whistles’ of a lesson are 
the things that engage children, then that’s where their attention will go and that is what they will 
remember. 

 

Practical considerations: Once a staff member knows what they want children to learn, consider how they 
might design the task to ensure they are thinking about those selected pieces of content and skills, not 
others. Start by asking yourself what you want children to pay attention to and think about. Then, as you 
develop the task imbed it in the systems for learning. Keep revisiting the question: Are children continually 
engaged by the scaffolding and constructive alignment of learning within systems? 

 

ʎ Depth of student engagement with content: We know that the longer a student is engaged with 
content and the more deeply they are invited to think about it, the more likely they will be to retain it for 
future use. 
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Practical considerations: In identifying a system for directing children’s attention, ask: What depth of 
involvement and thought is expected of the learner as they encounter this task? Does the task invite 
children to build on or extend prior knowledge? What role does questioning play in the depth of children’s 
engagement? For instance, asking the number of syllables in a word or to find the answer in a text 
doesn’t require children to think beyond surface understanding. Asking about the meaning or associations 
ascribed to a word or concept prompts engagement with content for a longer period of time and at a 
deeper level of processing. 

 

ʎ Critical professionals, assessing their personal schema, blind spots and updates: 

Staff need time to become ‘critical’ by studying the principles of the Science of Learning. This would build 
staffs’ capacity for recognising the assets and areas for improvement of instructional design. Just as an 
expert radiologist who, when glancing at a scan, can discriminate between a harmless smudge and a 
legitimate health risk. 

 

One definition of becoming more expert in something is an ability to better differentiate the nuances of 
quality and excellence. Staff can and should be supported to do the same with different manifestations of 
their practice. What would it mean for children learning if teachers became ever more agile and sensitive 
to the nuanced differences between learning opportunities and then designed for learning with that in 
mind? The Science of Learning, is a powerful endeavour for making that happen. 

 

STUDENT LEARNING OUTCOMES 

As the school continues to focus on its values of Excellence, Service, Relationships, 
students have demonstrated growth in both literacy and numeracy. Recent data from 
ACARA demonstrated that St James’ students were identified as having demonstrated 
substantially above average gain in reading and/or numeracy achievement, as measured by 
NAPLAN. 
 
Data analysed through the Ballarat Diocese Quadrant analysis indicated the St James’ is in 
the top 5% schools in the diocese for growth from 2017-2019, with approximately 10.5 
terms growth over 8 terms.  
 
Similar data was recorded in the area of Literacy with St James’ being a high growth school. 
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Wellbeing 

Goals and Intended Outcomes and Achievements  

ʎ To enable a healthy cohesion where individuals feel they belong and connected to others. 

St James’ Athletics and Sports Day provides a snapshot of a transformative school innovating and adapting to 
the complexities of life. It is an opportunity for families to come together and be part of a healthy and 
connected community. For the children to hear the adults in their lives, shout out the same message; ‘The 
harder I practise anything, the better I’ll be at it!’  
 
Success and flourishing at St James’ begins with belonging and connection. Firstly, all children are worthy no 
matter what their background, successes or failures. Then, if children can practise with and alongside their 
peers, rejoice in learning the process and strategies, as well as setting deep purposeful goals, they can nurture 
the resiliency necessary for the complex challenges that exist in today’s world. 
 
With learning and improvement as the goal, there is no need for motivational stickers or Student of the Week. 
Competition for ribbons and trophies is also absent. Competition is not outlawed at St James’ rather the 
community is very informed as to not only outdated but harmful practises and has made a clear choice 
regarding Community Wellbeing. Healthy opportunities for competition enable children to appreciate that 
achievement comes from effort, and though failure can be disappointing, it can be survived. Healthy 
competition, where children can learn to fail in a safe environment away from stereotyping can indeed support 
the development of resiliency.  
 
Our partnership with Smiling Mind has enabled staff to attend professional development with a number of 
colleagues across Victoria. Facilitated by members of the organisation, staff have been able to implement 
strategies back at school to: 

ʎ be calmer 

ʎ be less reactive 

ʎ improve our ability to learn 

ʎ improve attention 
 
Many of our senior children participated in the Catholic School Cross Country. The children ran with children from 
many other schools in the region. The course was set over undulating terrain being three one kilometer laps. The 
children exerted high degrees of effort pushing themselves to achieve their best results. 
 
The Catholic school Sports Carnival as well as inter-school sports operated in Term 2 this year. They were both well 
supported by our children in Connecting and Leadership. On Friday’s throughout the Term children were able to 
engage with other Catholic schools participating in an array of sports from netball, footy and soccer.  The Sports 
Carnival provided a day of intensity, fun and comradery. 
 
The school received a special visit from three Western Bulldogs players. The children had the opportunity to ask 
questions and learn about the dedication that the players take towards their training. The players spoke about 
what makes a good leader. They also emphasised the importance of looking after our bodies, minds and 
mindfulness techniques. 
 
Bluearth continues to be a stable learning strategy for well over 10 years at St James’. All Learning Communities 
take this approach to active living that goes beyond traditional sport and education models. Bluearth is less about 
competition, and more about positive participation experiences that develop skills and motivation to embed 
lifelong healthy habits for our children to play, jump, run and generally be more active. This is key to reversing the 
predicted dire health outcomes and to improving educational outcomes. 
 
Children across the school participated in the Premier’s Reading Challenge. This was a fantastic way to foster a love 
of reading, build imagination and also enhance their experiences as a writer. 
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VALUE ADDED 

In 2019 we continued our focus on learning sustainably with our environment. This concept of 

sustainability drove the ecological dimension of our school. Guided by our Leadership Community staff 

we sought to become a 5-star sustainable school.  

Our orchard was redeveloped, our vegetable gardens re propagated and new gardens made in the 

Discovery Learning Community. We tidied up our chook shed and bought 5 chooks to supply eggs for 

school cooking and for the community.  

Students took on the role of Waste disposal experts. They created new protocols around the collection 

and sorting or waste in order to separate our rubbish from recyclables.  

 

STUDENT SATISFACTION 

Students continue to articulate a solid understanding of our 3 core values Excellence, Service, 
Relationships. The data from 2019 is supported by school-based data that shows student’s 
connectedness improving as they engage in dialogue around what it means to be a student in a 
Catholic setting in a pluralised, individualised society.   
 
2019 Insight SRC survey ranks the student wellbeing score- connectedness to the school as increased 
by 12 points from 2016. 

Our percentiles reflect a pattern that indicates students are experiencing positive emotions at school, 

feel connected and a sense of belonging. Negative emotions may be present due to slightly elevated 

levels of challenge and rigor. 

 

 

STUDENT ATTENDANCE 

Rolls are marked electronically twice a day.  All parents of children who are absent for any unknown reason are 
telephoned each morning for them to explain their child’s absence. The school has in place an online ‘Skoolbag’ 
app that allows families to send absences in early.  

If non attendance becomes an issue, families are supported by repeated contact from the Co-Principal with re-
entry planning and protocol established.  Follow-up support is sought from Child First if necessary. 
Student absenteeism at St James’ is extremely low due to their engagement in their learning and the strong 

relationship between staff, students and families.  Overall student attendance is at 91.0% 
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Child Safe Standards 

Goals and Intended Outcomes 

To hold the care, safety and wellbeing of children and young people as a central and fundamental 
responsibility of our school.  

 

Achievements 

In 2019 St James’ continued to focus on Excellence, Service and Relationships as the 3 vehicles to embed 

a culture that implements and is constantly updating its Child Safe Standards.  As the standards were 

updated we revised our policies, protocols and procedures to align and be seamlessly implemented in 

our everyday life. Our website identifies the school as a child safe school and our policies available for 

our community to access.  

All staff participated in Professional development with a focus on Play therapy & Trauma to embed 

practises that support the wellbeing of children and their families from cradle to coffin. Staff also 

completed the Mandatory Reporting e-module and the DSE/DDA online trainings. Our vision and school 

philosophy includes our commitment to promoting the safety, wellbeing and inclusion of all children. A 

Code of Conduct safeguarding children and young people was provided and committed to by all staff, 

volunteers, clergy, Community Team members and regular contractors.  

Children have completed safety surveys to identify areas, if any, where they may feel unsafe and have 

worked in conjunction with staff to produce Safety posters for spaces to promote the safety and 

wellbeing of all. This consultation and subsequent posters were conducted and produced using 

‘PROTECT’ to inform us and the children of what is acceptable and what is not acceptable, and how to 

report when we feel unsafe.  

The school also recruited on a 2-day basis a chaplain to help create an environment and culture where 

the students have a voice and can share both their achievements and their challenges openly and with 

psychological safety.  
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 Future Directions 

In 2020 we continue our partnership with Victoria University. We have a number of projects on the go, 

which will enable further professional development for our staff and learning opportunities for the 

children. The St James' Playgroup will continue on a Tuesday morning from 9.00-11.00 and the 'Out and 

About' project involving Leadership children are two examples.  

 

The theme of our partnership is ‘Connecting with Space’ and will build relationships with the 

environment and children, educators, families, and the broader community. These relationships are the 

way to re-think our actions and how to engage as carers of the land and place where we live. A critical 

part of this work is understanding the history of each place and the Indigenous custodians of each place 

we visit. Walking with the place and finding what calls the children and educators into connection with 

the place is the main practice of the work and contributes to many different relationships the children 

and educators develop with the local community.  
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 School Performance Data Summary 
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PROPORTION OF STUDENTS MEETING THE MINIMUM STANDARDS 

NAPLAN TESTS 2017 

 

 % 

2018 

 

 % 

2017 - 2018 

Changes 

 % 

2019 

 

 % 

2018 - 2019 

Changes 

 % 

YR 03 Grammar & Punctuation 80.0 91.3 11.3 87.5 -3.8 

YR 03 Numeracy 100.0 100.0 0.0 92.6 -7.4 

YR 03 Reading 100.0 100.0 0.0 96.0 -4.0 

YR 03 Spelling 90.0 95.7 5.7 79.2 -16.5 

YR 03 Writing 100.0 100.0 0.0 95.5 -4.5 

 

YR 05 Grammar & Punctuation 90.0 86.4 -3.6 87.5 1.1 

YR 05 Numeracy 100.0 100.0 0.0 100.0 0.0 

YR 05 Reading 94.7 100.0 5.3 93.8 -6.2 

YR 05 Spelling 90.0 81.8 -8.2 87.5 5.7 

YR 05 Writing 100.0 100.0 0.0 80.0 -20.0 
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AVERAGE STUDENT ATTENDANCE RATE BY YEAR LEVEL % 

Y01                                                                                                  90.8 

Y02                                                                                                  92.3 

Y03                                                                                                  90.2 

Y04                                                                                                  92.1 

Y05                                                                                                  91.3 

Y06                                                                                                  89.0 

Overall average attendance 91.0 

 

 

      

 

TEACHING STAFF ATTENDANCE RATE 

Teaching Staff Attendance Rate 90.5% 

 

 

      

 

ALLSTAFF RETENTION RATE 
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Staff Retention Rate 92.3% 

 

      

 

TEACHER QUALIFICATIONS 
 

Doctorate 0.0% 

Masters 7.7% 

Graduate 23.1% 

Graduate Certificate 15.4% 

Bachelor Degree 100.0% 

Advanced Diploma 15.4% 

No Qualifications Listed 0.0% 

 

 

      

 

STAFF COMPOSITION 
 

Principal Class (Headcount) 2 

Teaching Staff (Headcount) 
 

16 
 

Teaching Staff (FTE) 
 

12.6 
 

Non-Teaching Staff (Headcount) 
 

11 
 

Non-Teaching Staff (FTE) 
 

8.9 
 

Indigenous Teaching Staff (Headcount) 
 

0 
 

 

 

      

 

 

 

 


